
Project Statement 
Fulbright U.S. Scholar Program 

 
My Fulbright project will serve the University of Pristina in the Republic of 

Kosovo during the February-June semester of 2012.  During my stay, I hope to “make a 
difference” for the University of Pristina, as independent Kosovo “slowly makes its way 
back to normalcy” in higher education (quoted from Program Review).  More 
specifically, I propose to teach courses in literature and writing, to assist faculty in 
developing a writing-centered pedagogy and curriculum, to assist faculty in developing 
collaborative governance, and to further my field research in the teaching of literature and 
writing. 

 
Teaching 
 

Naturally, I will happily teach the courses the Department of English most needs 
me to teach during the spring semester of 2012.  Ideally, I would like to teach one 
literature course at the undergraduate or graduate level and one writing course at the 
undergraduate or graduate level.  Below, you will find courses that I am prepared to 
teach: 

 
 Literature Survey: I can teach American literature, British literature, or 

world literature for first- or second-year students.  I will attach syllabi to 
my application to document my experience and to underscore my 
commitment to using interactive writing strategies to teach literature.  
I would like to mention, too, that in 2003 I taught a post-Civil War survey 
of American literature to second-year students at the University of 
Shkodra in Albania, where I held a Fulbright Professorship in American 
Studies and Rhetoric. 

 
 Advanced Literature:  I have written an MA thesis on the plays of 

William Wycherley and a dissertation on Laurence Sterne’s novel 
Tristram Shandy.  Therefore, I am qualified and willing to teach advanced 
undergraduates or graduate students in a seminar on eighteenth-century 
English theatre or the eighteenth-century novel.  At Mississippi State 
University, I have also taught a graduate seminar on the work of Samuel 
Johnson; I would love to teach this seminar at the University of Pristina. 

 
 Writing: I have extensive experience teaching expository writing to first-

year students, as reflected in my textbook, Questioning: Literary and 
Rhetorical Analysis for Writers (Fountainhead Press, 2007).  I can also 
teach persuasive writing and technical writing to advanced undergraduates 
and graduates.  Additionally, I have published extensively on the teaching 
of writing (see resume) and on using writing-centered strategies to teach 
literature, as reflected in my forthcoming book on Readings in Writing 
Courses: Re-placing Literature in Composition, Information Age Press.  
Therefore, I am ready to teach a graduate course on theories and best 
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In addition to teaching courses in literature and writing, I would be happy to work one-
on-one with graduate students working on theses or dissertations. 
 
Supporting the Work of Faculty in the Department of English 
 
 As a natural extension of my teaching, I would love to collaborate with the faculty 
in re-thinking the curriculum from a writing-to-learn perspective.  No doubt, the 
English faculty at the University of Pristina has been examining its curriculum to make it 
consistent with the Bologna Accord, which will be fully implemented this year.  But 
grounding all courses in writing-to-learn pedagogy will create epistemological continuity 
for students as they move through the curriculum, thereby fostering the efficiency needed 
in a three-year degree program designed to generate more masters-level students.   
 
 Also, to work toward the “quality assurance” required by the Bologna Accord, I 
would like to work with the faculty in setting up an assessment program that includes 
exit interview, exit surveys, and—the most important element—an exit portfolio.  The 
portfolio includes six pieces of writing: one selection from first-year composition, one 
from a sophomore-level literature survey, one from a junior-level writing course, two 
from senior-level literature courses, and the centerpiece of the portfolio, the reflective 
essay, a metacognitive piece that asks students to explain the strengths and weaknesses of 
the five selections and the reading-writing processes that generated each selection. 
 

I set up such an assessment plan here at Mississippi State University in 2005.  
Since then, the data generated by this three-part plan has helped us to document the 
strengths of our BA and MA programs; just as important, the data has helped us to 
identify weaknesses, primarily in students’ abilities to proofread effectively and to handle 
attribution and documentation appropriately.  In turn, we have addressed these 
weaknesses in our Advanced Composition course.  Also, students voiced the need for 
more variety in elective courses.  Consequently, we now offer a wider range of junior-
level courses: Writing for the Workplace, Intermediate Creative Writing, and Selected 
Authors, a course that has featured (in sequential semesters) the work of Charles Dickens, 
Jane Austen, and Richard Wright.  Assessment data also revealed the need for gateway 
and capstone courses; as a result, we now require “English Studies” for all freshman 
English majors and “Portfolios and Reflective Writing” for all first-semester seniors. 

 
To sustain this discussion of a writing-centered pedagogy and curriculum, I 

propose a system of classroom visitations, an exchange program that would invite 
faculty into my classes and me into other faculty members’ classes.  Doing so would 
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create opportunities to test writing-to-learn strategies; it would also promote collegiality, 
as professors improve their teaching by observing the pedagogical strategies of other 
professors.  I document the effectiveness of such exchanges in chapter four of Teaching 
American Literature at an East European University, where I also model the written and 
oral exchanges that follow each visit, a great way to build supportive collegiality and to 
encourage pedagogical growth.  These exchanges underscore, too, that I expect to learn 
at least as much from my host colleagues as I hope they may learn from me. 

 
If the faculty sees a need, I would also be happy to discuss departmental 

governance with them.  Having served as a department head at three universities (see 
resume), I have always tried to foster collaborative governance, stressing democratic 
processes and shared responsibility.  I have addressed these issues in Teaching American 
Literature at an East European University and in “Shaping Consensus from Difference: 
Administering Writing Programs in Departments of Writing and English,” Writing 
Program Administration 25 (Fall/Winter 2001): 45-58. 

 
Reading, Research, and Writing 
 
 The work described above will comprise 80% of my work at the University of 
Pristina.  However, while in residence in Kosovo, I will devote 20% of my time to 
reading, research, and writing.  First, I will continue my study of Albanian language 
and literature, a process that began in Shkodra in 2003.  Before arriving in Albania, I 
listened to audio lessons and memorized Albanian vocabulary provided by the Pimsleur 
series; I also bought and began studying Isa Zymberi’s textbook, Colloquial Albanian; I 
have continued this regime daily since 2003.  While I do not pretend to be able to 
converse in Albanian, beyond the simplest greetings and requests, I have progressed 
significantly with my reading knowledge of Albanian and will continue this study in 
preparation for my proposed trip to Kosovo.   
 

While at the University of Pristina, I will also continue exploring Albanian 
literature.  On my resume, you will note that my study of Albanian folklore and fiction 
led to the publication of “Albania Immured: Rozafa, Kadare, and the Sacrifice of Truth” 
in the South Atlantic Review 71.4 (Fall 2006), 62-77. 
 

Second, I will continue my reading in the field of English studies.  This reading 
will include keeping up with my favorite journals, College Composition and 
Communication, College English, and Pedagogy, as well as with books, such as Scott 
Warnock’s Teaching Writing Online and Erika Lindemann’s recent publication, Reading 
the Past, Writing the Future. 
 
 In addition to such reading, I plan to interview my students and my colleagues 
at the University of Pristina to learn as much as possible about their literacy histories: 
How did they learn to read, how did they learn to write, and how do these early 
experiences inform their ways of learning and teaching today?   
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 Concomitant with such interviewing, I will keep two journals, just as I did in 
Albania: One journal will be a teacher’s journal, focusing on my teaching plan for each 
day—what worked, what failed, and what I learned; the other journal will include 
personal reflections on my emersion in Kosovo and its culture.  These two kinds of 
journals, in conjunction with the kind of reading described above, led to the publication 
of Teaching American Literature at an East European University.  If fortunate enough to 
be awarded this second Fulbright scholarship, I will write a somewhat different kind of 
book, less an argument for reforming English studies, more a memoir on literacy, 
blending my experience living and teaching in Kosovo with the literacy stories of my 
students and colleagues at the University of Pristina. 
 
Benefits 
 
 The discussion above explains how my work in Kosovo may benefit English 
students and colleagues at the University of Pristina.  In addition to teaching courses for 
the department, I will try to renew and sustain the faculty’s on-going conversation on the 
changes in pedagogy, curriculum, and governance resulting from the Bologna Accords.  
Beyond my work in the department of English, if invited to give lectures to audiences on 
campus or in Kosovo, I will certainly do so.  At the University of Shkodra, for example, I 
lectured on “Marriage and Divorce in America” for speech communications students; in 
Tirana, I also offered to speak on “Albania, America, and the Voices of Liberty” on the 
occasion of African American History Month.  
 
 In turn, if I succeed in helping my colleagues at the University of Pristina, I will 
benefit immensely.  In 2003, my work at the University of Shkodra went quite well; as a 
result, I have since called that Fulbright experience the high point of my academic career.  
Indeed, as I mentioned in Teaching American Literature at an East European University, 
I had never before felt so useful, so committed to my students and my profession, so open 
to others’ ideas.  I hope to renew this experience at the University of Pristina.   
 
 Above, I have mentioned the publications that resulted from my Albanian 
Fulbright and described work that may result from a second Fulbright appointment in 
Kosovo.  More important than publications, however, will be the professional and 
personal friendships that may result from my visit.  After leaving Shkodra in July of 
2003, I maintained contact with my Albanian colleagues and assisted two of them—
Arben Bushgjokaj and Flutur Troshani—in completing their dissertations at the 
University of Graz in Austria: Dr. Bushgjokaj wrote on Emily Dickinson, Dr. Troshani 
on post-modern poetry.  I have also helped Dr. Troshani in the revision of several of her 
post-doctoral publications.  Such collegial collaborations represent—outside of the 
classroom experience—the richest part of the academic life. 
 
 In addition to these professional friendships, I found in Shkodra four of the 
dearest personal friends I have ever had: Agim and Zushi Kraja and their young adult 
children, Andi and Afrora.  I lived with the Krajas during my six months in Albania; on a 
daily basis, we shared the same dwelling, the same food, and the stories of our respective 
families.  Since then, we have written and e-mailed each other regularly.  I also 
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succeeded in getting them travel visas to the US, most recently in the summer of 2008, 
when Agim, Zushi, and Andi attended my son’s wedding in California.  Such 
friendships—and the international understanding that they foster—go to the heart of the 
Fulbright mission. 
 
 The Fulbright mission also includes bringing home that international 
understanding and sharing it with faculty, students, and community members in the US.  I 
did so after my Fulbright experience in Albania.   On June 23, 2007, I gave the keynote 
address at the “Right to Write” conference at the University of Southern Mississippi; I 
titled my lecture “‘The Right to Write’ in Albania: National Writing Project Principles 
and the Explication of Liberty.”  Then on June 24, 2009, I gave a three-hour workshop 
for local Mississippi teachers.  Focusing on the Rozafa legend, my workshop carried the 
title “Mythologies of Self-Discovery: Writing in Class to Learn Texts, Responding in 
Class to Guide Revision.”  Should I receive a Fulbright award in 2012, I will certainly 
share in the US what I have learned about Kosovoan culture and literature.  I also expect 
to share with my world literature students what I have learned about Kosovoan fiction. 
 
 Thank you for considering my project. 
 
Sincerely yours, 
 
 
 
Richard C. Raymond 
 
   
 
 
 

 
 


